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Curriculum and assessment is a challenge for most
preschool teachers. We know that ongoing assessment
provides the benchmark for determining the efficacy
of classroom instruction and an appropriate
curriculum ensures that children receive the
foundation they need for later learning. The difficulty
isin choosing material which meet the diverse needs
of aparticular classroom. The National Association
for the Education of Y oung Children and National
Association of Early Childhood Specialistsin State
Departments of Education adopted a position
statement on these topics in November of 2003. The
information in their statement provides guidance for
choosing or developing these materials for your
classroom.

The position statement’srecommendations:

Curriculum

Implement curriculum that is thoughtfully planned,

challenging, engaging, developmentally appropriate,

culturally and linguistically responsive,

comprehensive, and likely to promote positive

outcomes for all young children.

Indicators of effective curriculum

«  Children are active and engaged

* Goals are clear and shared by all

*  Curriculum is evidence-based

+ Valued content is learned through investigation
and focused intentional teaching

+  Curriculum builds on prior learning and
experiences

+  Curriculum is comprehensive

+ Professional standards validate the curriculum’s
subject-matter content

+ Thecurriculum islikely to benefit children

Curriculum is more than a collection of enjoyable
activities. It isa complex idea containing multiple
components, such as goals, content, pedagogy, or
instructional practices. A recurring theme in recent
research syntheses has been that curriculumin
programs for infants through the primary grades must
be comprehensive, including attention to social and

emotional competence and positive attitudes or
approaches to learning (Peth-Pierce 2001; Raver
2002). Another emphasisis on the implementation of
curricula providing cultural and linguistic continuity
for young children and their families.

What children should learn isinfluenced by children’s
ages and contexts. Researchers have found that young
children with and without disabilities benefit more
from the curriculum when they are engaged or
involved (Raspa, McWilliam, & Ridley 2001; NCES
2002). Particularly
for young children,
firsthand-learning
through physical,
mental, and social
activity iskey. At

“A teacher may choose a
curriculum which has been
shown to be research-based

when in reality the curriculum
was shown to be effective
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(Bodrova & Leong 2003). Learning is facilitated when
children can “choose from a variety of activities,
decide what type of products they want to create, and
engage in important conversations with

friends’ (Espinosa 2002, 5).

Widespread agreement exists that curriculum
including early childhood curriculum should be based
on evidence and evaluated for its effectiveness
(National Research Council 2001). However, claims
that specific curricula are research-based (that
evidence exists that these curricula are effective) are
often not supported. Instructors may be confident in
their choice, when in reality the curriculum was
shown to be effective with children who are older
or younger, or who differ in culture or language,
from the children for whom the curriculum is now
being adopted.

In our next issue, | will address frequently asked
guestions about Curriculum and the position
statement’ s recommendation for Assessment.
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http://cdd.unm.edu/ec/ECPre/index.html
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Assessment of Young Children poor quality or poorly administered assessments, or
NAEY C 2003 assessments that are culturally inappropriate may obscure
Assessment components and pur poses children’strue intellectual capacities. Many factors,
including anxiety, hunger, inability to understand the
Often people think of assessment as formal testing only, language of the instructions, culturally-learned hesitation in
but assessment has many components and many purposes. initiating conversation with adults, and so on, may influence
Assessment methods include observation, documentation of achild’s performance. This creates a gap between
children’ s work, checklists and rating scales, and portfolios, as performance and the child’ s actual ability, and causes staff
well as norm-referenced tests. Consensus has devel oped around to draw inaccurate conclusions that can limit the child’s
the four primary and distinctive purposes of early childhood future opportunities.
assessment, best articulated in the work of the National 3. Assessment for program evaluation and monitoring
Education Goals Panel (Shepard, Kagan & Wurtz 1998). trends: Programs have aresponsibility to deliver what they
1. Assessment to support learning and instruction: For have been designed to do, and in most cases what they have
young bilingual children, instructionally embedded been funded to do. Accountability usually is emphasized
assessments using observational methods and samples of when programs such as pre-kindergartens, public school
children’s performance can provide a much fuller and more programs, or Head Start have received local, state, or federal
accurate picture of children’s abilities than other methods,. funds. In those cases, the public has alegitimate interest in
Individually, culturally, and linguistically appropriate receiving information about the results obtained.
assessment of all children’s strengths, developmental status, 4. Assessment for high stakes accountability: Implementing
progress, and needs, provides essential information to early recommendations for curriculum, child assessment, and
childhood professionals as they attempt to promote program evaluation requires a solid foundation of support.
children’s development and learning (Meisels & Atkins- Callsfor better results and greater accountability from
Burnett 2000). programs for children in preschool, kindergarten, and the
2. Assessment to identify children who may need additional primary grades have not been backed up by essential
services: When assessment is directed toward a narrow set supports. All early childhood programs need greater
of skills, programs may ignore the very competencies that resources and supportive public policiesto allow the
have been shown to build a strong foundation for successin position statement’ s recommendations to have their intended
areas including but not limited to academics. Furthermore, effects.

GOALS FOR PRESCHOOL CHILDREN

*  Goalsfocuson children’s exploration, inquiry, and
expanding vocabularies.

*  Goals address children’s physical well-being and
motor development; social and emotional
development; approaches to learning; language
development, and cognition and general knowledge. e . .

+  Experiences provide for knowledge and skill learning The NM Developmental Disabilities Planning Council
in literacy, mathematics, science, social studies, and o ~ Announces... o
the visual and performing arts. Ava|_l ab|_l|ty of funding for el_| gible NM orga_ruzqnons that are

holding in-state conferences in 2004 addressing issues affecting

persons with developmental disabilities.

*  Curriculum facilitates children’s construction of
knowledge through their interactions with materials,

each other, and adults. Up to $2,500 per organization per conference is available to

*  Curriculum promotes experiences in which children’s provide stipends for attendees with developmental disabilities
thinking moves from the simple to the complex, from and family members to cover the cost of registration and/or travel
the concrete to the abstract. to the conference.

*  Curriculum provides opportunities for children to . . I .
initiate activities, as well asfor teacher initiationand || NMDDPC s currently accepting applications from eligible
scaffolding. organizations. To request an application form, contact NMDDPC

at 505/476-7331 or by email to crutland@state.nm.us.

Childhood Terminology in Navajo Now on the Web

Our CSPD project of the Bureau of Indian Affairs with the Navajo Nation has launched the Early Childhood Glossary for
Special Education Terminology in Navajo on the internet. Thisweb tool provides definitions of termsin English and
Navgjo, with the auditory component to hear the terms spoken in both English and Navajo. Asatool for Navajo speaking
staff, interpreters, and families, the glossary was developed from the earlier Project Nanitin here at the CDD. It has been
expanded to support understanding of termsin the Navajo language for better service and communication. Check it out at:
http://cdd.unm.edu/ec/cspd, and go to Tools and Documents on the menu options.
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